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Teaching and Learning Policy 

The Details… 

Rationale 

This policy offers clarification as to the expectations of teachers at Woodlands School. It aims to provide a simple but 
concise list of consistencies and key teaching strategies that serve as the foundation for securing progress over time.  
The policy encourages staff to continually develop their pedagogy and build up a repertoire of expertise, whilst 
ensuring all pupils are given the same opportunity to ‘Access, Engage and Achieve’ during their time at Woodlands 
School.  
 

An Overview  

The Teaching and Learning Policy at Woodlands School revolves around three key principles; Access, Engagement and 

Achievement which can only be achieved through the cyclical process we describe as ‘Plan-Teach-Mark’ (based on 

Ross McGill, Mark Plan Teach, 2021). This directly links to the Ofsted 3 Is (Intent, Implementation and Impact) and 

describes the planning process where teachers consider learning intentions, the implementation stage where 

teachers deploy relevant strategies to teach content and skills and finally the reflective phase where teachers mark 

and assess understanding measuring impact and using information learnt to inform the next cycle.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The mentioned principles and aspects create an iterative learning process, which will: 

a) Allow access for all pupils by catering for all learning needs, but also providing access to the GCSE curriculum by 

delivering the necessary knowledge and skills and offering opportunities for pupils to transfer this to their long-term 

memory. 

b) Secure pupil enjoyment and engagement, promote intellectual curiosity and create self-directed learners.  

c) Ensure that our pupils are reflective, resilient and succeed, consequently setting them up for life beyond 

Woodlands.  

 

 

Access

Engagement

Achievement

Plan (Intent)

Teach 
(Implement) 

Mark

(Impact)
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Teaching and Learning Policy 

Key Expectations   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

*The above details some key expectations we have of all teachers at Woodlands and should be present in all lessons. 

A more comprehensive guide follows below.  
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Teaching and Learning Policy 

One Page Summary 

Expectations for the ‘Plan-Teach-Mark’ cycle are detailed below; 

Plan (Intent) 

• Ensure individual lessons are part of a ‘wider sequence’ and there is a purpose for each lesson within the 

long-term scheme. Lessons should follow a logical sequence.  

• Build on prior learning offering opportunities to assess/make links with new learning. All lessons should 

begin with a memory retrieval activity to interleave knowledge and understanding, and weekly homework 

opportunities using ‘RAW Knowledge’, should support the schools’ ‘Thinking School Approach’ (please see 

Appendix 1.2).  

• Identify opportunities to make cross-curricular links.    

• Set rigorous lesson objectives and make lessons objective led (and not activity led). 

• Promote ‘Mastery’ by offering the correct balance of content/skill teaching and provide opportunities for 

pupils to apply their understanding in increasingly difficult ways.   

• Ensure there is no ‘dead time’: Plan for a flying start, with pupils purposeful from the beginning. Set an 

appropriate pace for the intended learning – ‘work expands to fill the time available for its completion’.  

• Adapt teaching over time to ensure a Quality First Approach that meets the needs of all pupils by anticipating 

issues in advance of the lesson and being proactive in addressing them.  

• Have a clear understanding of the needs of all pupils (including those with SEND; those of high ability; those 

with English as an additional language) and be able to proactively address these with distinctive teaching 

approaches. These should be noted on a seating plan.  

• Regular Home Learning activities will be set which both support memory retrieval (RAW/Tassomai) and allow 

pupils to apply their understanding in increasingly challenging ways (RAPID Progress). 

Teach (Implement) 

•  Be clear and precise about the knowledge/skills you want pupils to learn (and not do) and communicate this 

with them.  

• Promote Literacy, Oracy and Numeracy in all lessons. The quality of pupils’ and teachers’ languages, such as 

razor sharp instructions and questioning, are significant determinants of progress. 

• Encourage independent learning. All pupils must be working harder than the teacher. 

• Go with the learning: the ‘flow’ of great progress is more important than following a lesson plan.  

Mark (Impact) 

• Identify regular opportunities to assess impact of teaching (AFL strategies, synoptic assessments, pieces of 

work where feedback is provided).  

• Ensure the assessment opportunity will allow you to offer pupils meaningful formative feedback. 

• Identify strengths and areas for improvement whilst addressing misconceptions.  

• Adapt future teaching by using the information collected diagnostically. Offer pupils the opportunity to ‘close 

the gap’ or if necessary, use the data to inform future planning.   

• Create resilience and growth mindset through sharing the message that pupils’ learning can always be 

improved and develop the necessary metacognitive skills to create ‘lifelong learners’ through the GROW 

plenary.  
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Teaching and Learning Policy 

Appendix 1.1 (adapted from Ross McGill’s Mark-Plan-Teach)  

PLAN-TEACH-MARK- What is the learning intent and how will all pupils achieve 

this? 

Ensure individual lessons are part of a ‘wider sequence’ and there is a purpose for each lesson within the long-

term scheme. Lessons should follow a logical sequence.  

Teachers should be aware of the long term learning intentions for the topic/enquiry/scheme. Each lesson should 

contribute to the development of understanding and skills within this context. There should be a logical sequence to 

lessons. Lessons should not be standalone and should contribute to the ‘wider sequence’ with each learning 

opportunity having a specific purpose that teachers and pupils are clear on.  

Build on prior learning offering opportunities to assess/make links with new learning. 

Given the amount of knowledge and understanding pupils are required to demonstrate as part of the reformed 

GCSEs, pupils need to be offered opportunities to consolidate their learning and consider it at a deeper level. 

Learning should not be confined to the individual lesson and each lesson should build on prior learning. This gives 

pupils the opportunity to rehearse and thus consolidate prior learning before building on it/applying it in another 

context. Providing regular opportunities for pupils to make links between their learning encourages higher order 

thinking and facilitates ‘Mastery’. All lessons should begin with a memory retrieval starter and pupils should be 

completing weekly quizzes via ‘RAW Knowledge’ to develop their cumulative understanding in line with the school’s 

‘Thinking School’ Approach (Appendix 1.2).   

Identify opportunities to make cross-curricular links.  

Not only should pupils be encouraged to make links between learning within one subject, but pupils should also be 

given the opportunity to make links between learning across different subjects. Teachers are encouraged to 

familiarise themselves with the concepts/skills taught in other subject areas. Certain concepts are undoubtedly 

taught across multiple subjects and it may therefore be beneficial to assess prior understanding before delivering 

new learning as pupils may come with prior understanding which can be built upon, thus saving time and maximising 

progress. Cross-curricular links should be made explicit to encourage ‘Mastery’. 

Set rigorous lesson objectives and make lessons objective led (and not activity led). 

It is crucial that teachers understand planning as a thinking process, and often a complex one. Before teachers plan 

the activities that their pupils need to complete, they must be clear as to what they want them to learn and the 

thinking processes pupils will need to go through in order to achieve this. Teachers should ask the following 

questions; 

1. Where are the pupils starting from? (secure overview) 
2. Where do you want them to get to?  
3. What are the stages pupils will need to complete to get to the final points? 
4. What support will pupils need to allow them to reach the final point.? 
 
 
Once teachers are clear on the learning journey that the pupils will need to undertake during the lesson, they should 
be able to create their lesson objectives because breaking down what you want them to learn can often reveal skills 
or knowledge they have to acquire which need to be taught. You should aim for excessive clarity and precision to 
articulate what you want your pupils to learn, and what you want them to do so they learn it. Your explanations 
should be phrased in such a way that pupils quickly understand what they are aiming for. Teachers are encouraged to 
use the following command words when phrasing lesson objectives;  
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It is only once the lesson objectives have been established, should teachers start considering the activities which will 

be used to deliver the learning. This however should be the final stage of the planning process to avoid activity led 

learning.  

Promote ‘Mastery’ by offering the correct balance of content/skill teaching and provide opportunities for pupils to 

apply their understanding in increasingly difficult ways.   

In order to achieve ‘Mastery’ in their learning, pupils need to be able to apply their learning of content/skill in 

increasingly unique contexts. In order to do this, pupils need to embark on a learning journey detailed below;  

 

 

 

 

 

 

 

 

 

 

 

Teachers need to consequently plan lessons that encourage this higher order level of thinking and may consider 

either the Blooms or SOLO taxonomy to support them with this.  

Ensure there is no ‘dead time’: Plan for a flying start, with pupils purposeful from the beginning. Set an 

appropriate pace for the intended learning – ‘work expands to fill the time available for its completion’  

It is important that lessons are planned to ensure that pupils are always active. They should not be given the 
opportunity to ‘coast’ or be overly passive within the lesson. Teachers can contribute to this in a range of ways; 
 

• Leave the room on time, and tidy, for the next person.  
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• Meet and greet at the beginning of the lesson so that the lesson gets off to a flying start; end and send at the 
end of the lesson.  

• No waiting for others to arrive.  

• Consider the amount of ‘teacher talk’ time.  

• Little or no copying, particularly lesson objectives.  

• Time efficient methods, e.g. cutting and pasting can be very time-consuming.  

• Admin tasks can be invisible and inaudible.  

• Consider the transition from one activity to the next.  

• Check learning effectively and avoid wasting time on things already learned.  

• ‘Unallocated’ lessons to address gaps identified by the assessment.  

• Use timings for activities and parts of activities.  

• Appropriate pace, depending on what you want them to learn and the activity in hand.  
 
Adapt teaching over time to ensure a Quality First Approach that meets the needs of all pupils by anticipating 

issues in advance of the lesson and being proactive in addressing them. 

The teacher and the quality of teaching has the greatest impact on learning and consequently high quality teaching, 

which is personalised and tailored to the needs of pupils, should always be the first wave of intervention. There has 

been lots of debate about what makes effective Adaptive Teaching. Please see below some clarification of what 

effective Adaptive Teaching looks like: 

Less…. More… 

Differentiated tasks e.g. different worksheets for 
different sub-groups  

Scaffolding to allow pupils to access challenging whole-
group tasks 

‘All/Most/Some’ optional learning objectives (all pupils 
should be able to achieve all learning objectives with 
differing levels of support) 

High expectations of outcomes of all pupils with 
modelling, worked examples and scaffolds to support 

Menus of activities which pupils can pick from (often 
pupils will not challenge themselves) 

Scaffolded home learning (that does not necessarily 
rely on lots of parental support) 

Teaching based on pupils’ learning styles  Teaching with multiple representations in mind  

Pupils are given additional tasks/sessions based on their 
target grades  

Pupils are given additional tasks based on diagnostic 
assessment and high expectations 

 

Adaptive teaching should not be limited to one lesson and should not be overly time consuming. This is not 

sustainable or conducive to teachers’ workload or productivity. More effective, is establishing the current level of 

pupils and thoughtfully planning lessons to meet the needs of individuals and groups hence the cyclical nature of the 

‘Plan-Teach-Mark’ policy.  

Have a clear understanding of the needs of all pupils (including those with SEND; those of high ability; those with 

English as an additional language) and be able to proactively address these with distinctive teaching approaches. 

It is an expectation that teachers have a good understanding of the pupils they teach. They should be familiar with 
the specific learning needs of individuals and accommodate the strategies noted on Pupil Passports where 
appropriate. Teachers should proactively support pupils in overcoming barriers to learning and ensure all pupils are 
fully challenged to achieve their potential.  
 
Teachers should produce a seating plan for each class, which clearly identifies sub-groups within a class (SEND, PPG, 
EAL, LAC, HPA) using the standardised coded seating plan. These seating plans should be readily available for internal 
lesson drop-ins.  
 
Key points regarding seating plans:  
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• It offers possibilities for adaptive teaching and is therefore a wave one intervention for Quality First teaching.  

• It is evidence that a teacher has processed the data available for the class.  

• Where pupils sit should always be up to the teacher, it is part of establishing authority over a new class. “We 
always work better when we sit together sir/miss” is most frequently an indication that they do not.  

• Changing the seating plan can change the dynamics of the group and can keep it fresh.  

• A boy/girl-seating plan rarely fails, difficult though it can be to implement in the more boy heavy year groups.  

• Having seating plans to hand mean they can easily be accessed by another member of staff who may be 
struggling with the same class and/or those that who could provide support such as a Head of Department, 
member of the Resilience team or Head of Year.  

• Coded seating plans can show you things you may have inadvertently missed such as whether all your PPG 
pupils are sitting together at the back and can also act as a permanent reminder where the HPA pupils who 
wants you to forget about their high prior attainment are sitting. 

 
 
 
 
 
 

Signed: _____________________   Dated: ________________ 
Head Teacher  

 
  

 
Signed: _____________________   Dated: ________________ 
Vice Chair of Governors  

 

 

 

 

 

 

8th December 2025 

8th December 2025 
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Appendix 1.2 
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Teaching and Learning Policy 

Appendix 2.1 (adapted from Ross McGill’s Mark-Plan-Teach)  

PLAN-TEACH-MARK- How will the plan be implemented and the learning 

facilitated?  

Be clear and precise about the knowledge/skills you want pupils to learn (and not do) and communicate them 

with this.  

It is important that pupils are clear on the knowledge and skills that the 

lesson intends to teach and the language that they are expected to 

understand and use however there are different ways in which this can 

be communicated. It is common, particularly with teachers new to the 

profession, for lesson objectives to be displayed with keywords on the 

board at the start of the lesson and referred to when appropriate 

throughout the lesson, particularly at the end. Teachers should not 

however ask pupils to copy them down as this does not serve as a 

learning opportunity. Alternative, more sophisticated versions of 

communicating the intentions of the lesson include; 

• Asking for a reminder of the previous lesson’s objective and 

then speculating what they will be this lesson. 

• Complete the first activity, perhaps as a starter, and then asking 

pupils what they think the lesson objectives may be.  

What is key is ensuring that lesson objectives are referred to throughout 

the lesson. If you mention them with keywords at the start of the lesson 

and then never again, it has no purpose.  

Promote Literacy and Numeracy in all lessons. The quality of pupils’ 

and teachers’ languages, such as razor sharp instructions and 

questioning, are significant determinants of progress. 

Reading 

At Woodlands, KS3 pupils have dedicated tutor sessions to encourage 

reading skills however when reading longer texts, it may be advisable to 

use Reciprocal Teaching to enable pupils to support one another to fully 

digest the text. The activity begins with pupils becoming the teacher in 

small group reading sessions, which are then equipped with a 

straightforward set of reading comprehension strategies.  

Teachers model, then help pupils learn to guide group discussions using 

four strategies:  

● summarising  

● questioning 

 ● clarifying  

● predicting  
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Oracy 

Oracy plays a key role in literacy particularly given that rehearsal in preparation for writing tasks is essential. Giving 

pupils the opportunity to rehearse their writing by discussing their ideas with a partner or small group in standard 

English, not only improves their content, but their literacy.  Key Strategies such as Think-Pair-Share, triad work, group 

discussions, presentation and more can provide pupils with an opportunity to practice what they will write. Credit 

should not however be taken away from the modelling of razor sharp instructions by teachers through clear and 

concise explanations and effective questioning.  

 

Writing 

Modelling is a key strategy to be used when encouraging the development of writing. Combined with a 

metacognitive approach and by explaining or demonstrating to pupils what is expected of them, pupils are in a 

position where they are better able to respond effectively to the task. This kind of modelling is crucial in preparing 

pupils for any extended pieces of writing. Teachers may use the ‘I do; we do; you do’ modelling strategy which is 

detailed in the steps below; 

 

 

 

 

 

 

Numeracy 

All teachers are teachers of numeracy.  Whilst it is true that numeracy does include significant aspects of what it 

taught in mathematics, more significantly it is the ability to use numbers and solve problems in real life. It is 

important, when teaching something that is numeracy related, that this is made explicit to the pupils so that pupils 

can see the relationship between subjects thus encouraging ‘Mastery’. Numeracy could include, but is not limited to, 

the following; 

• Reasoning 

• Problem solving 

• Decision making 

• Shapes  

• Use of space 

• Measures 

• Calculations 

• Data handling 

 

Encourage independent learning. All pupils must be working harder than the teacher. 

Ultimately it is the pupils who have to perform in the examination, the controlled assessment, the job interview and 

in their working lives. As a result of this, it is crucial that pupils are encouraged to work independently and they arrive 

at lessons with the expectation that they will think and work hard for a sustained period of time. Teacher led 

activities are sometimes necessary and are not discouraged however, over time pupils should be working harder than 

the teacher. This of course is facilitated by effective planning and how you chunk activities to enable pupils to 
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achieve. Pupils will not be able to work independently unless the correct scaffolding has been put in place, however 

pupil led learning opportunities should be planned throughout the lesson beginning at the start which can set the 

tone for the rest of the period. These behaviours do need to be taught and so it may take some time to get a new 

class into the routine of working independently however this should be the ambition.  

Go with the learning: the ‘flow’ of great progress is more important than following a lesson plan.  

It is important teachers have the freedom to veer off from the lesson plan when necessary to ensure that learning 

takes place. Whilst planning is important and needs to be thorough, it is common for lessons to sometimes not work 

out the way they were intended. Pupils do not always grasp knowledge and skills as they should and activities need 

to be adapted to ensure consolidation. The point of the lesson is not necessarily to deliver the plan, but to maximise 

learning.  
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Teaching and Learning Policy 

Appendix 3.1 (adapted from Ross McGill’s Mark-Plan-Teach)  

PLAN-TEACH-MARK- How will the impact of learning be measured? What 
opportunities will be offered for pupils to “close the gap” and how will this 
facilitate progress over time?  
 
Identify regular opportunities to assess impact of teaching (assessments, work where feedback is provided, AFL 
strategies)  
 
Regular opportunities, both formal and informal, should be made to assess learning. Formal assessments should take 
place on a regular basis in line with the school’s assessment calendar and should follow the structure/purpose noted 
below;  
 

• Mid-term feedback opportunities. These should be used to gauge students’ understanding so that the 
curriculum can be matched to students’ deficits in knowledge and understanding and help them prepare 
for/address misconceptions prior to any formal assessment.  Teaching following such feedback opportunities 
(and before end-of-unit assessments) should be altered to address identified needs and allow progress in 
these areas.  

• Formal synoptic assessments. There should be some element of synoptic assessment in all formal 
assessments (i.e. don’t just assess what pupils have just learned - assess pupils’ understanding of topics 
covered in previous units of study).  

 
It is important that pupils’ written work is checked regularly to address misconceptions and promote rapid progress, 
however teaching staff should be selective as to the pieces of written work they chose to provide feedback on. The 
piece of work selected for feedback should have been attempted independently by the pupil and will ideally be a 
piece of extended writing/a piece which demands pupils to exercise the highest order thinking skill in the subject. 
Teachers are not expected to provide feedback on every piece of work or even tick every page to notify it has been 
seen. Instead, teachers should select a meaningful piece of work to feedback on, which allows pupils to demonstrate 
their knowledge and understanding against the learning objectives in a comprehensive way. Not only does this 
prevent pupils from being demotivated as a result of receiving pages full of corrections but, combined with 
personalised opportunities to “close the gap”, facilitates rapid progress. 
 
The purpose of feedback is to aid the learning process, we only provide feedback to ensure each and every young 
person knows how to improve.  Teachers should select a meaningful piece of work to provide feedback on in line 
with the following feedback cycle;  
 
 

 
Notes 
*All books (including boost) are to be given 
feedback once every half term, even if the half 
term is less than 6 weeks 

**Feedback stamp must be used at least every 
other time feedback is given in the feedback cycle 
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In addition to the assessment opportunities discussed on the previous page, teachers should not forget the 
importance of AFL strategies, which can be used throughout lessons to determine progress. Strategies could include, 
but not be limited to, the following and where possible should assess the understanding of all pupils;  

• High quality questioning  

• True/False  

• ‘Topic ranking’ 

• Progression Traffic Lights  

• “Give me Five” 

• “Find the fib” 

• “Numbered heads together” 

• Post-it note challenge  

• Use of mini-whiteboards  

• Exit tickets  

• “Just a Minute” 

• Me 
 
Regardless of the strategy used for the assessment opportunity, teachers should use the information they collect to 
inform what happens next in the same lesson, or to inform future lesson planning.  
 
Ensure the assessment opportunity will allow you to offer pupils meaningful formative feedback.  
 
All assessment opportunities should be formative! Whilst summative assessment opportunities are necessary, in line 
with the school’s assessment calendar, feedback should be primarily formative so pupils are given guidance of how 
they can improve. When receiving summative feedback, it is common for pupils to focus more on the score/grade as 
opposed to the action needed for them to improve and consequently any numerical figure/grade needs to be 
accompanied by some formative feedback that allows pupils to address misconceptions and improve their learning. 
This is why it is so important to select meaningful pieces on which to give feedback. Remember, the piece of work 
selected for feedback should have been attempted independently by the pupil and will ideally be a piece of 
extended writing/a piece which demands pupils to exercise the highest order thinking skill in the subject.  To aid this, 
at KS4, feedback from summative assessments should be accompanied by a PLC with a Smiths Proforma (see 
Appendix 3 for examples of these). 
 
Identify strengths and areas for improvement whilst addressing misconceptions. SPaG (Spelling, Punctuation and 
Grammar) issues should also be identified.  
 
Formative feedback should be offered using the Woodlands School Feedback Stamp (either on its own or with one of 
the school templates – see Appendix 3.1 and 3.2 for examples). Teachers must use the Feedback Stamp to offer 
personalised comments to pupils but may chose to use a whole class/PLC/peer or self-assessment sheet (all of which 
include the Woodlands School Feedback logo) for alternate pieces. Teachers should address misconceptions and 
provide subject specific strengths and areas for improvements examples of which are provided below;  
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It is imperative that pupils leave Woodlands with the necessary literacy skills to enable success in later life. 
Therefore, it is the expectation that when teachers select a meaningful piece on which to give feedback, they also 
comment on the quality of spelling, punctuation and grammar, identifying errors as required. Staff are expected to 
use the codes below to flag SPaG errors: 
 

 
 
 
If required, staff should identify a maximum of 
three spelling errors, 1 punctuation and 1 
grammar error. SPaG errors must be addressed 
and highlighted in a way to allow pupils to 
correct during DIRT time. This may involve 
writing out the correct spellings if necessary, so 
that pupils can re-write underneath.   
 
 
 
 
 
 
 
 

 
Adapt teaching by using the information collected diagnostically. Offer pupils the opportunity to “close the gap” 
or if necessary, use the data to inform future planning.  
 
The use of the Woodland School Feedback Stamp provides teachers the opportunity to provide personalised learning 

opportunities for their pupils, following a cycle of feedback, to address misconceptions, “close the gap” and 

ultimately make progress. These are referred to as “Response and Challenge” tasks. The tasks set should allow pupils 

to achieve the target set for the piece of work feedback was provided for and pupils should complete these in green 

pen. Tasks should be meaningful and challenging and should require pupils to spend a considerable amount of time 

re-drafting/extending the piece of work. Tasks may require pupils to correct or improve a previous piece of work or 

they may encourage pupils to think at a higher level. Regardless, pupils should not complete the task easily and 
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‘Response and Challenge’ tasks should force pupils outside their comfort zone to help them become resilient and 
establish a growth mindset. An example can be seen below;  

 
 
It is an expectation that pupils complete their personalised “Response and Challenge” tasks set in green pen and so it 
can be useful to draw a clear box to identify to pupils where they should to complete the activity. The size of the box 
can determine the length of response the teacher is expecting and can thus be differentiated. The use of “Response 
and Challenge” tasks are most effective if;  
 

• Teachers allocate adequate time for pupils to complete them, we refer to this as DIRT (Directed 
Improvement and Reflection Time). This could be in class (as a starter) or it could be set as a homework 
activity.  

• Teachers provide pupils the necessary support and guidance to successfully complete the “Response and 
Challenge” task and achieve their target. There will be a reason why pupils were not able to succeed in the 
first instance so teachers need to consider and provide additional intervention as required.  
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Create resilience and growth mindset through sharing the message that pupils’ learning can always be improved. 
We are all “lifelong learners”.  
 
Teachers should constantly be sharing the Woodlands School ethos and promoting AROE (Aspiration, Resilience, 
Opportunity, Excellence). Pupils should have high aspirations and should not place glass ceilings on their 
achievement. Even when tasks are challenging, pupils should be resilient, adopt a growth mindset and take 
advantage of all opportunities to improve. Teachers should therefore ensure that they do not accept “sloppy” or 
“half-hearted” substandard work. If pupils offer work of this quality, teachers need to provide pupils the opportunity 
to recomplete until the learning intention has been achieved. 
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Teaching and Learning Policy 

Appendix 3.2 – Whole Class Feedback Sheet (WCFS) 
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Teaching and Learning Policy 

Appendix 3.3 – Peer Feedback Template (exemplar) 
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Teaching and Learning Policy 

Appendix 3.4 – PLCs/Smith Proformas (exemplars)  
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