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Teaching and Learning Policy
The Details...

Rationale

This policy offers clarification as to the expectations of teachers at Woodlands School. It aims to provide a simple but
concise list of consistencies and key teaching strategies that serve as the foundation for securing progress over time.
The policy encourages staff to continually develop their pedagogy and build up a repertoire of expertise, whilst
ensuring all pupils are given the same opportunity to ‘Access, Engage and Achieve’ during their time at Woodlands
School.

An Overview

The Teaching and Learning Policy at Woodlands School revolves around three key principles; Access, Engagement and
Achievement which can only be achieved through the cyclical process we describe as ‘Plan-Teach-Mark’ (based on
Ross McGill, Mark Plan Teach, 2021). This directly links to the Ofsted 3 Is (Intent, Implementation and Impact) and
describes the planning process where teachers consider learning intentions, the implementation stage where
teachers deploy relevant strategies to teach content and skills and finally the reflective phase where teachers mark
and assess understanding measuring impact and using information learnt to inform the next cycle.

Access
Engagement

Achievement

Plan (Intent)

The mentioned principles and aspects create an iterative learning process, which will:

a) Allow access for all pupils by catering for all learning needs, but also providing access to the GCSE curriculum by
delivering the necessary knowledge and skills and offering opportunities for pupils to transfer this to their long-term
memory.

b) Secure pupil enjoyment and engagement, promote intellectual curiosity and create self-directed learners.

c) Ensure that our pupils are reflective, resilient and succeed, consequently setting them up for life beyond
Woodlands.

Page 3 of 22



Teaching and Learning Policy
Key Expectations

At Woodlands, our teaching and learning \\
expectations of staff within lessons are...

Nothing new, just review
(All lessons should begin with a RAW memory retrieval starter checking cumulative understanding)

Pace and purpose
(All lesson time should be relentlessly utilised with objective led learning promoting higher order thinking skills)

PLAN
All access/high challenge
(Lessons should be ambitious and stretch all pupils with relevant scaffolding and reasonable adjustments made
to allow access for all pupils)

Pupil led learning
(Pupils should be working harder than their teachers who should facilitate learning to promote pupil
independence)

Life LONG skills

TEACH (Pupils have regular opportunities to develop their literacy, oracy, numeracy and grammatical skills)

AFL for all

(Regular progress checks should offer teachers the opportunity to regularly assess the understanding of all
pupils)

Feedback that feeds forward

MARK (Teachers should offer timely, diagnostic feedback that allows pupils to make progress and develop skills of
metacognition creating lifelong learners)

*The above details some key expectations we have of all teachers at Woodlands and should be present in all lessons.

A more comprehensive guide follows below.
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Teaching and Learning Policy
One Page Summary

Expectations for the ‘Plan-Teach-Mark’ cycle are detailed below;

Plan (Intent)

Ensure individual lessons are part of a ‘wider sequence’ and there is a purpose for each lesson within the
long-term scheme. Lessons should follow a logical sequence.

Build on prior learning offering opportunities to assess/make links with new learning. All lessons should
begin with a memory retrieval activity to interleave knowledge and understanding, and weekly homework
opportunities using ‘RAW Knowledge’, should support the schools’ ‘Thinking School Approach’ (please see
Appendix 1.2).

Identify opportunities to make cross-curricular links.

Set rigorous lesson objectives and make lessons objective led (and not activity led).

Promote ‘Mastery’ by offering the correct balance of content/skill teaching and provide opportunities for
pupils to apply their understanding in increasingly difficult ways.

Ensure there is no ‘dead time’: Plan for a flying start, with pupils purposeful from the beginning. Set an
appropriate pace for the intended learning — ‘work expands to fill the time available for its completion’.
Adapt teaching over time to ensure a Quality First Approach that meets the needs of all pupils by anticipating
issues in advance of the lesson and being proactive in addressing them.

Have a clear understanding of the needs of all pupils (including those with SEND; those of high ability; those
with English as an additional language) and be able to proactively address these with distinctive teaching
approaches. These should be noted on a seating plan.

Regular Home Learning activities will be set which both support memory retrieval (RAW/Tassomai) and allow
pupils to apply their understanding in increasingly challenging ways (RAPID Progress).

Teach (Implement)

Be clear and precise about the knowledge/skills you want pupils to learn (and not do) and communicate this
with them.

Promote Literacy, Oracy and Numeracy in all lessons. The quality of pupils’ and teachers’ languages, such as
razor sharp instructions and questioning, are significant determinants of progress.

Encourage independent learning. All pupils must be working harder than the teacher.

Go with the learning: the ‘flow’ of great progress is more important than following a lesson plan.

Mark (Impact)

Identify regular opportunities to assess impact of teaching (AFL strategies, synoptic assessments, pieces of
work where feedback is provided).

Ensure the assessment opportunity will allow you to offer pupils meaningful formative feedback.

Identify strengths and areas for improvement whilst addressing misconceptions.

Adapt future teaching by using the information collected diagnostically. Offer pupils the opportunity to ‘close
the gap’ or if necessary, use the data to inform future planning.

Create resilience and growth mindset through sharing the message that pupils’ learning can always be
improved and develop the necessary metacognitive skills to create ‘lifelong learners’ through the GROW
plenary.
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Teaching and Learning Policy
Ap pe nd iX 1 . 1 (adapted from Ross McGill's Mark-Plan-Teach)

PLAN-TEACH-MARK- What is the learning intent and how will all pupils achieve
this?

Ensure individual lessons are part of a ‘wider sequence’ and there is a purpose for each lesson within the long-
term scheme. Lessons should follow a logical sequence.

Teachers should be aware of the long term learning intentions for the topic/enquiry/scheme. Each lesson should
contribute to the development of understanding and skills within this context. There should be a logical sequence to
lessons. Lessons should not be standalone and should contribute to the ‘wider sequence’ with each learning
opportunity having a specific purpose that teachers and pupils are clear on.

Build on prior learning offering opportunities to assess/make links with new learning.

Given the amount of knowledge and understanding pupils are required to demonstrate as part of the reformed
GCSEs, pupils need to be offered opportunities to consolidate their learning and consider it at a deeper level.
Learning should not be confined to the individual lesson and each lesson should build on prior learning. This gives
pupils the opportunity to rehearse and thus consolidate prior learning before building on it/applying it in another
context. Providing regular opportunities for pupils to make links between their learning encourages higher order
thinking and facilitates ‘Mastery’. All lessons should begin with a memory retrieval starter and pupils should be
completing weekly quizzes via ‘RAW Knowledge’ to develop their cumulative understanding in line with the school’s
‘Thinking School’ Approach (Appendix 1.2).

Identify opportunities to make cross-curricular links.

Not only should pupils be encouraged to make links between learning within one subject, but pupils should also be
given the opportunity to make links between learning across different subjects. Teachers are encouraged to
familiarise themselves with the concepts/skills taught in other subject areas. Certain concepts are undoubtedly
taught across multiple subjects and it may therefore be beneficial to assess prior understanding before delivering
new learning as pupils may come with prior understanding which can be built upon, thus saving time and maximising
progress. Cross-curricular links should be made explicit to encourage ‘Mastery’.

Set rigorous lesson objectives and make lessons objective led (and not activity led).

It is crucial that teachers understand planning as a thinking process, and often a complex one. Before teachers plan
the activities that their pupils need to complete, they must be clear as to what they want them to learn and the
thinking processes pupils will need to go through in order to achieve this. Teachers should ask the following
questions;

1. Where are the pupils starting from? (secure overview)

2. Where do you want them to get to?

3. What are the stages pupils will need to complete to get to the final points?
4. What support will pupils need to allow them to reach the final point.?

Once teachers are clear on the learning journey that the pupils will need to undertake during the lesson, they should
be able to create their lesson objectives because breaking down what you want them to learn can often reveal skills
or knowledge they have to acquire which need to be taught. You should aim for excessive clarity and precision to
articulate what you want your pupils to learn, and what you want them to do so they learn it. Your explanations
should be phrased in such a way that pupils quickly understand what they are aiming for. Teachers are encouraged to
use the following command words when phrasing lesson objectives;
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‘Clear’ and 'Precise’ - command words

Adapt Negotiate Extrapolate Construct

Speculate Summarise Determine Reorganise

Transfer Reconstruct Hypothesise Tabulate

Infer Examine Evaluate Interrelate

Predict Compare Model Separate

Discriminate Evaluate Demonstrate Modify

It is only once the lesson objectives have been established, should teachers start considering the activities which will
be used to deliver the learning. This however should be the final stage of the planning process to avoid activity led
learning.

Promote ‘Mastery’ by offering the correct balance of content/skill teaching and provide opportunities for pupils to
apply their understanding in increasingly difficult ways.

In order to achieve ‘Mastery’ in their learning, pupils need to be able to apply their learning of content/skill in
increasingly unique contexts. In order to do this, pupils need to embark on a learning journey detailed below;

EMBEDDED

sApplies understanding

DEVELOPMENTAL

FOUNDATION

*Applies understanding.
*Uses facts, information
or procedures to
attempt to respond to,
solve and answer
problems.

Applies understanding in
ore complex situations
nd mare challenging ways.
*Uses facts, information or
procedures to respond to,
solve and answer complex
problems.

*Connects learning together
from a variety of objectives
and independently extends
learning into other topics/
subjects.

*Applies own knowledge in

creatively in more intricate
situations and highly
sophisticated ways .

+|Jses facts, information or
procedures to respond to,
solve and answer complex and
unfamiliar problems.
*Independently connects
learning together from a very
wide variety of ohjectives and
topics/subjects.

sApplies own knowledge into
alternative and unigue

contexts.

L

Acquisition of
Knowledge

an alternative and unusual
context.

Teachers need to consequently plan lessons that encourage this higher order level of thinking and may consider
either the Blooms or SOLO taxonomy to support them with this.

Ensure there is no ‘dead time’: Plan for a flying start, with pupils purposeful from the beginning. Set an
appropriate pace for the intended learning — ‘work expands to fill the time available for its completion’

It is important that lessons are planned to ensure that pupils are always active. They should not be given the
opportunity to ‘coast’ or be overly passive within the lesson. Teachers can contribute to this in a range of ways;

e Leave the room on time, and tidy, for the next person.
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e Meet and greet at the beginning of the lesson so that the lesson gets off to a flying start; end and send at the
end of the lesson.

e No waiting for others to arrive.

e Consider the amount of ‘teacher talk’ time.

e Little or no copying, particularly lesson objectives.

Time efficient methods, e.g. cutting and pasting can be very time-consuming.

Admin tasks can be invisible and inaudible.

Consider the transition from one activity to the next.

Check learning effectively and avoid wasting time on things already learned.

‘Unallocated’ lessons to address gaps identified by the assessment.

e Use timings for activities and parts of activities.

e Appropriate pace, depending on what you want them to learn and the activity in hand.

Adapt teaching over time to ensure a Quality First Approach that meets the needs of all pupils by anticipating
issues in advance of the lesson and being proactive in addressing them.

The teacher and the quality of teaching has the greatest impact on learning and consequently high quality teaching,
which is personalised and tailored to the needs of pupils, should always be the first wave of intervention. There has
been lots of debate about what makes effective Adaptive Teaching. Please see below some clarification of what
effective Adaptive Teaching looks like:

More...
Differentiated tasks e.g. different worksheets for Scaffolding to allow pupils to access challenging whole-
different sub-groups group tasks
‘All/Most/Some’ optional learning objectives (all pupils | High expectations of outcomes of all pupils with
should be able to achieve all learning objectives with modelling, worked examples and scaffolds to support
differing levels of support)
Menus of activities which pupils can pick from (often Scaffolded home learning (that does not necessarily
pupils will not challenge themselves) rely on lots of parental support)
Teaching based on pupils’ learning styles Teaching with multiple representations in mind
Pupils are given additional tasks/sessions based on their | Pupils are given additional tasks based on diagnostic
target grades assessment and high expectations

Adaptive teaching should not be limited to one lesson and should not be overly time consuming. This is not
sustainable or conducive to teachers’ workload or productivity. More effective, is establishing the current level of
pupils and thoughtfully planning lessons to meet the needs of individuals and groups hence the cyclical nature of the
‘Plan-Teach-Mark’ policy.

Have a clear understanding of the needs of all pupils (including those with SEND; those of high ability; those with
English as an additional language) and be able to proactively address these with distinctive teaching approaches.

It is an expectation that teachers have a good understanding of the pupils they teach. They should be familiar with
the specific learning needs of individuals and accommodate the strategies noted on Pupil Passports where
appropriate. Teachers should proactively support pupils in overcoming barriers to learning and ensure all pupils are
fully challenged to achieve their potential.

Teachers should produce a seating plan for each class, which clearly identifies sub-groups within a class (SEND, PPG,
EAL, LAC, HPA) using the standardised coded seating plan. These seating plans should be readily available for internal

lesson drop-ins.

Key points regarding seating plans:
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It offers possibilities for adaptive teaching and is therefore a wave one intervention for Quality First teaching.
It is evidence that a teacher has processed the data available for the class.

Where pupils sit should always be up to the teacher, it is part of establishing authority over a new class. “We
always work better when we sit together sir/miss” is most frequently an indication that they do not.
Changing the seating plan can change the dynamics of the group and can keep it fresh.

A boy/girl-seating plan rarely fails, difficult though it can be to implement in the more boy heavy year groups.
Having seating plans to hand mean they can easily be accessed by another member of staff who may be
struggling with the same class and/or those that who could provide support such as a Head of Department,
member of the Resilience team or Head of Year.

Coded seating plans can show you things you may have inadvertently missed such as whether all your PPG
pupils are sitting together at the back and can also act as a permanent reminder where the HPA pupils who
wants you to forget about their high prior attainment are sitting.

8t December 2025

Signed: Dated:

Head Teacher

% 8™ December 2025

Dated:

Signed:
Vice Chair of Governors

ASPIRATION, RESILIENCE, OPPORTUNITY, EXCELLENCE @
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Teaching and Learning Policy

Appendix 1.2
Every Lesson Every Week Every Assessment Window
. . - *As a minimum, all pupils will *Synoptic assessments allowing
All lessons will begin witha | | haye one quiz per subject per hupils the opportunity to be
memory retrieval activity. week. tested on all of their learning as
*This does not have to be *Teachers are able to set opposed to their most recent
the same activity every additional homework tasks as learning

they deem appropriate but

lesson (in fact, a variety )
would be better) but should | | 2ot for L’Liﬁﬁsmﬂé?égttflues MUST

encourage pupils to revisit | | +pupils can have different
prior material. amounts of questions set per
*|t mav be that knowledege week for different subjects.
from pvriur lesson is testegd E””Eﬁq“mpmcf"“' 5“1'::.“*“5
: . may have r quiz questions
but ideally these a':t“f'tles but set additional homework
would encourage pupils to ]
retrieve information from «A reward/sanction system will
everything they have learnt be in place to ensure
across the course. engagement with RAW
Knowledge.

ASPIRATION, RESILIENCE, OPPORTUNITY, EXCELLENCE
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Teaching and Learning Policy
Ap pe n d iX 2 . 1 (adapted from Ross McGill's Mark-Plan-Teach)

PLAN-TEACH-MARK- How will the plan be implemented and the learning

facilitated?

Be clear and precise about the knowledge/skills you want pupils to learn (and not do) and communicate them

with this.

It is important that pupils are clear on the knowledge and skills that the
lesson intends to teach and the language that they are expected to
understand and use however there are different ways in which this can
be communicated. It is common, particularly with teachers new to the
profession, for lesson objectives to be displayed with keywords on the
board at the start of the lesson and referred to when appropriate
throughout the lesson, particularly at the end. Teachers should not
however ask pupils to copy them down as this does not serve as a
learning opportunity. Alternative, more sophisticated versions of
communicating the intentions of the lesson include;

e Asking for a reminder of the previous lesson’s objective and
then speculating what they will be this lesson.

e Complete the first activity, perhaps as a starter, and then asking
pupils what they think the lesson objectives may be.

What is key is ensuring that lesson objectives are referred to throughout
the lesson. If you mention them with keywords at the start of the lesson
and then never again, it has no purpose.

Promote Literacy and Numeracy in all lessons. The quality of pupils’
and teachers’ languages, such as razor sharp instructions and
guestioning, are significant determinants of progress.

Reading

At Woodlands, KS3 pupils have dedicated tutor sessions to encourage
reading skills however when reading longer texts, it may be advisable to
use Reciprocal Teaching to enable pupils to support one another to fully
digest the text. The activity begins with pupils becoming the teacher in
small group reading sessions, which are then equipped with a
straightforward set of reading comprehension strategies.

Teachers model, then help pupils learn to guide group discussions using
four strategies:

® summarising
® questioning
e clarifying

e predicting

BE THE BOSS!

Predict

©

Use: the clues from the text or illushrations
to predict what will happen next.

o | think. because.

* |predict. because

becavse

¢ |syppose

o | think I willeam.  becavse

Question ?

Ask questhions as you read.

Ask some questions that have answers in
the text.

Use the question words: VWho? VWhat?
Where? When? Why? How? And What if2
Try asking some questions that con be
inferred,

Clarify

~

How can you figure oul a difficult word or

idea inthe fexi?

¢  Trysounding it out,

+  Try breaking it down

¢  Thnk aboul whatwould make sense

¢ Reread andread ahead o see if you
canwork it out

o Talk fo a friend.

Summarise 9

Using your won words, sum up the main
ideas from the texd in aeder.

o This texis about

¢ This partis about..

next

* Fest in the last paragraph
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Oracy

Oracy plays a key role in literacy particularly given that rehearsal in preparation for writing tasks is essential. Giving
pupils the opportunity to rehearse their writing by discussing their ideas with a partner or small group in standard
English, not only improves their content, but their literacy. Key Strategies such as Think-Pair-Share, triad work, group
discussions, presentation and more can provide pupils with an opportunity to practice what they will write. Credit
should not however be taken away from the modelling of razor sharp instructions by teachers through clear and
concise explanations and effective questioning.

Writing

Modelling is a key strategy to be used when encouraging the development of writing. Combined with a
metacognitive approach and by explaining or demonstrating to pupils what is expected of them, pupils are in a
position where they are better able to respond effectively to the task. This kind of modelling is crucial in preparing

pupils for any extended pieces of writing. Teachers may use the ‘l do; we do; you do’ modelling strategy which is
detailed in the steps below;

: Look at similar texts and annotate for their features
. | do - watch me write
p 3. We do - let's write together

d: You do - now it's your turn

5. Let's share our writing and identify what went well

Numeracy

All teachers are teachers of numeracy. Whilst it is true that numeracy does include significant aspects of what it
taught in mathematics, more significantly it is the ability to use numbers and solve problems in real life. It is
important, when teaching something that is numeracy related, that this is made explicit to the pupils so that pupils
can see the relationship between subjects thus encouraging ‘Mastery’. Numeracy could include, but is not limited to,
the following;

e Reasoning

e Problem solving
e Decision making
e Shapes

e Use of space

e Measures

e Calculations

e Data handling

Encourage independent learning. All pupils must be working harder than the teacher.

Ultimately it is the pupils who have to perform in the examination, the controlled assessment, the job interview and
in their working lives. As a result of this, it is crucial that pupils are encouraged to work independently and they arrive
at lessons with the expectation that they will think and work hard for a sustained period of time. Teacher led
activities are sometimes necessary and are not discouraged however, over time pupils should be working harder than
the teacher. This of course is facilitated by effective planning and how you chunk activities to enable pupils to
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achieve. Pupils will not be able to work independently unless the correct scaffolding has been put in place, however
pupil led learning opportunities should be planned throughout the lesson beginning at the start which can set the
tone for the rest of the period. These behaviours do need to be taught and so it may take some time to get a new
class into the routine of working independently however this should be the ambition.

Go with the learning: the ‘flow’ of great progress is more important than following a lesson plan.

It is important teachers have the freedom to veer off from the lesson plan when necessary to ensure that learning
takes place. Whilst planning is important and needs to be thorough, it is common for lessons to sometimes not work
out the way they were intended. Pupils do not always grasp knowledge and skills as they should and activities need
to be adapted to ensure consolidation. The point of the lesson is not necessarily to deliver the plan, but to maximise
learning.
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Teaching and Learning Policy
Ap pe n d iX 3 . 1 (adapted from Ross McGill's Mark-Plan-Teach)

PLAN-TEACH-MARK- How will the impact of learning be measured? What
opportunities will be offered for pupils to “close the gap” and how will this
facilitate progress over time?

Identify regular opportunities to assess impact of teaching (assessments, work where feedback is provided, AFL
strategies)

Regular opportunities, both formal and informal, should be made to assess learning. Formal assessments should take
place on a regular basis in line with the school’s assessment calendar and should follow the structure/purpose noted
below;

e Mid-term feedback opportunities. These should be used to gauge students’ understanding so that the
curriculum can be matched to students’ deficits in knowledge and understanding and help them prepare
for/address misconceptions prior to any formal assessment. Teaching following such feedback opportunities
(and before end-of-unit assessments) should be altered to address identified needs and allow progress in
these areas.

e Formal synoptic assessments. There should be some element of synoptic assessment in all formal
assessments (i.e. don’t just assess what pupils have just learned - assess pupils’ understanding of topics
covered in previous units of study).

It is important that pupils’ written work is checked regularly to address misconceptions and promote rapid progress,
however teaching staff should be selective as to the pieces of written work they chose to provide feedback on. The
piece of work selected for feedback should have been attempted independently by the pupil and will ideally be a
piece of extended writing/a piece which demands pupils to exercise the highest order thinking skill in the subject.
Teachers are not expected to provide feedback on every piece of work or even tick every page to notify it has been
seen. Instead, teachers should select a meaningful piece of work to feedback on, which allows pupils to demonstrate
their knowledge and understanding against the learning objectives in a comprehensive way. Not only does this
prevent pupils from being demotivated as a result of receiving pages full of corrections but, combined with
personalised opportunities to “close the gap”, facilitates rapid progress.

The purpose of feedback is to aid the learning process, we only provide feedback to ensure each and every young
person knows how to improve. Teachers should select a meaningful piece of work to provide feedback on in line
with the following feedback cycle;

Number of lessons per week Notes
*All books (including boost) are to be given
1 2 3 a 5 feedb.ack once every half term, even if the half
term is less than 6 weeks
) 1 X **Feedback stamp must be used at least every
P other time feedback is given in the feedback cycle
S oy
- 2 § 2 X
2e
EED
= E g 3 X X
2 o 3
3
w
© a4 X
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In addition to the assessment opportunities discussed on the previous page, teachers should not forget the
importance of AFL strategies, which can be used throughout lessons to determine progress. Strategies could include,
but not be limited to, the following and where possible should assess the understanding of all pupils;

e High quality questioning

e True/False

e ‘Topic ranking’

e Progression Traffic Lights

e “Give me Five”

e “Find the fib”

e “Numbered heads together”

e Post-it note challenge

e Use of mini-whiteboards

e  Exit tickets

e “Just a Minute”

e Me

Regardless of the strategy used for the assessment opportunity, teachers should use the information they collect to
inform what happens next in the same lesson, or to inform future lesson planning.

Ensure the assessment opportunity will allow you to offer pupils meaningful formative feedback.

All assessment opportunities should be formative! Whilst summative assessment opportunities are necessary, in line
with the school’s assessment calendar, feedback should be primarily formative so pupils are given guidance of how
they can improve. When receiving summative feedback, it is common for pupils to focus more on the score/grade as
opposed to the action needed for them to improve and consequently any numerical figure/grade needs to be
accompanied by some formative feedback that allows pupils to address misconceptions and improve their learning.
This is why it is so important to select meaningful pieces on which to give feedback. Remember, the piece of work
selected for feedback should have been attempted independently by the pupil and will ideally be a piece of
extended writing/a piece which demands pupils to exercise the highest order thinking skill in the subject. To aid this,
at KS4, feedback from summative assessments should be accompanied by a PLC with a Smiths Proforma (see
Appendix 3 for examples of these).

Identify strengths and areas for improvement whilst addressing misconceptions. SPaG (Spelling, Punctuation and
Grammar) issues should also be identified.

Formative feedback should be offered using the Woodlands School Feedback Stamp (either on its own or with one of
the school templates — see Appendix 3.1 and 3.2 for examples). Teachers must use the Feedback Stamp to offer
personalised comments to pupils but may chose to use a whole class/PLC/peer or self-assessment sheet (all of which
include the Woodlands School Feedback logo) for alternate pieces. Teachers should address misconceptions and
provide subject specific strengths and areas for improvements examples of which are provided below;
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can be highli icked on a ed/differentiated feedback sheet
This should be subject specific. For example: Targets (can be highlighted/ticked on
I Y repared/differentiated feedback sheet
2. You show an excellent chronelogical understanding of the peried. Identify what the pupil can do in order to
3. You have produced a creative piece using a range of materials. CLOSE THE GAP/ improve the quality of
4. You have included a range of movements in your performance. their work/move to the next grade.
Targets should be subject specific. For

example:

It is not necessary for 1. Work on your fractional indices.
this to be filled in every n 2. Include direct evidence from the
time you use the stamp. 0 sources to support your arguments.
Z 3. Evaluate the success of your design
It can be used to record and justify changes you have made.
test scores/grades or 5 - 4. Use scientific keywords in your
just the datel () :_; Response and investigation.
QI challenge 5. Ensure you explain the effect on the
O{ 3 reader.
=5

It is imperative that pupils leave Woodlands with the necessary literacy skills to enable success in later life.
Therefore, it is the expectation that when teachers select a meaningful piece on which to give feedback, they also
comment on the quality of spelling, punctuation and grammar, identifying errors as required. Staff are expected to
use the codes below to flag SPaG errors:

S P a G SPaG POLICY
Check If required, staff should identify a maximum of
grammar . .
PO L I ‘ Y three spelling errors, 1 punctuation and 1
grammar error. SPaG errors must be addressed
SPaG POLICY SPaG POLICY and highlighted in a way to allow pupils to
correct during DIRT time. This may involve
P;’i‘:s"i‘:;t:’r“ Capital writing out the correct spellings if necessary, so

incorrectly letter that pupils can re-write underneath.
e needed

SPaG POLICY SPaG POLICY

sp

New

paragraph
needed

Adapt teaching by using the information collected diagnostically. Offer pupils the opportunity to “close the gap”
or if necessary, use the data to inform future planning.

The use of the Woodland School Feedback Stamp provides teachers the opportunity to provide personalised learning
opportunities for their pupils, following a cycle of feedback, to address misconceptions, “close the gap” and
ultimately make progress. These are referred to as “Response and Challenge” tasks. The tasks set should allow pupils
to achieve the target set for the piece of work feedback was provided for and pupils should complete these in green
pen. Tasks should be meaningful and challenging and should require pupils to spend a considerable amount of time
re-drafting/extending the piece of work. Tasks may require pupils to correct or improve a previous piece of work or
they may encourage pupils to think at a higher level. Regardless, pupils should not complete the task easily and
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‘Response and Challenge’ tasks should force pupils outside their comfort zone to help them become resilient and
establish a growth mindset. An example can be seen below;

-
.

-

L)

w
L

-

g

WOODLANDS

Response and
challenge

Response and challenge (MUST be written by the teacher and allew pupils o respend visibly)

evaluate or challenge For example:

argument?

conclusions can you draw?

Teachers should set subject specific questions/tasks LINKED TO THE TARGET that allow the pupil
to respond and develop their skills/knowledge/understanding. Tasks could conselidate, improve,

1. Can you think of a gecgraphical example that you can explain in erder to support this

2. Which religious group might disagree with this opinion? Explain why they would oppose this.
3. Analyse the data you have collected during your practical experiment. What scientific

4. What medium could you use to show contrast in your study? Where would you use it?

It is an expectation that pupils complete their personalised “Response and Challenge” tasks set in green pen and so it
can be useful to draw a clear box to identify to pupils where they should to complete the activity. The size of the box
can determine the length of response the teacher is expecting and can thus be differentiated. The use of “Response

and Challenge” tasks are most effective if;

e Teachers allocate adequate time for pupils to complete them, we refer to this as DIRT (Directed
Improvement and Reflection Time). This could be in class (as a starter) or it could be set as a homework

activity.

e Teachers provide pupils the necessary support and guidance to successfully complete the “Response and
Challenge” task and achieve their target. There will be a reason why pupils were not able to succeed in the
first instance so teachers need to consider and provide additional intervention as required.
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Create resilience and growth mindset through sharing the message that pupils’ learning can always be improved.
We are all “lifelong learners”.

Teachers should constantly be sharing the Woodlands School ethos and promoting AROE (Aspiration, Resilience,
Opportunity, Excellence). Pupils should have high aspirations and should not place glass ceilings on their
achievement. Even when tasks are challenging, pupils should be resilient, adopt a growth mindset and take
advantage of all opportunities to improve. Teachers should therefore ensure that they do not accept “sloppy” or
“half-hearted” substandard work. If pupils offer work of this quality, teachers need to provide pupils the opportunity
to recomplete until the learning intention has been achieved.

Page 18 of 22



Teaching and Learning Policy
Appendix 3.2 — Whole Class Feedback Sheet (WCFS)

Strengths: Misconceptions:
Targets: SPaG and Presentation:
(73]
[m]
z
3.
8>
o
L
=
w
Challenge 1: Challenge 2: Challenge 3: Stars:
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Teaching and Learning Policy
Appendix 3.3 — Peer Feedback Template (exemplar)

: N ADE
Longuage Dewces : [Towel | Fare | The carciete: =
A si h a v e W e BB TS
- =i
Lewel @ | G-4 <+ pffere & DAt FeRpuiE. vl Selienele SOef0r [ pacie G Pty
. A FTiET'I'I‘?'Dr' . :"wmmmmm idasa, wath lemited uss of sErctursd SUCCESSES - ThE dareas
«  Allite nation an grammatical teatures | did '
Lewel 2 - v whown an awareneis of sudience and purpose, weth -
+ Peranification ST e SN e S g[S W ON ENE
. An hDI“ﬂf i hnr'a & renge of structurs] snd gramenaticsl festures
Tr‘ﬁie empl?;lspi's Level 3 | 10-14 = wbeCls Mﬁduﬂmuynﬂxnﬂmﬁ:ﬂummm amsBere 1]
. Bral o rEae, TR B OOFODNTE ube F [0, Spbe Br PegEled
Punctuation (includin rophz] to create a ’ “""'—‘“"’E Gramsta e an por o g b 2]
particular effect: Level & | 15=19 |« :ﬁﬂw.:lmf: FOF POl as SFTECT. wATh effeCTied ude of Tone, 3]
+  Single line or word paragraph il — 7
- A mll:'n I:'T'SEl'ﬂi“:DIUFI Lewvel & I=-14 - “mnm“:::hmmu::dm.wuhwﬂwm
«  Brackets or dashes to add information T OrAIAMACA Mabars 10 MM CEIOD b GO, . DIAGNOSIS: The areas | need
Vecabulary - have used: ADS
(=] to work on are;
«  Pawerfulverbs [Tavel | Faen | T condune: :
Y ] v et M3 Pl Tt = 1}
- A hmge C!flfl.lj‘v'E-l"bS Level i | i=3 ® m-lnnhcvmmmgﬂu — aen ﬁ_l
-« Irferesting and effective od jectives cipaimtes, manenas meamune aoc 2)
s Lawvel I | 4-6 + weriten AT & FENge O COITECtly LSl voCabliry, @0, wOrdS wah DD
Effu:u smtr':nu starters- have you begun . Teer pattems s ee M:-:Ir.-‘-h-::ﬂ'th‘:x: cononanis o j 3]
a onfencs with: i Ko, estie i
.Ing. 'I.I'Er'b Level 3 =9 - ;‘:;;:n‘::;_l‘lw“ e npelia srorde conbeming dreguler g:n
L ¥
«  Simile " SNIKTUrS 18 CONIEA e (A 16 BT M STet
Prenasition Lavel 8 [ 30002 |+ wnen @ wite, SeCTiE vOCHRIETY WL Grily GCORNORS SEERNG CHALLENGE:
* P ® :B-I'Tﬂl & rEnge of purCTualion for Clarmy, Mmaneging Berenos
«  Adverb MnscEures For dellerads effect
. Corneetive Level 8 | 3d=16 |« ﬁd::;:r:ﬁu;ﬂuh MraneQiCally | rare sl Srroes o0
. Bd'verb " i 5 R O SAMIOACH SVCIUS SCOMSRNTY IG SO T
achisve particullsr sffects.
Sentence structures:
. A short sntence e thing to work on ist
«  An mpact zentence for effect
+  Single word sentence
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Teaching and Learning Policy

Appendix 3.4 — PLCs/Smith Proformas (exemplars)

a0

PAPER 1

] Topic Sparx Code Max | Actual
1 |Using a wiizien method to muttiply decimals [NEZE] 3 D
23l |Calculating with roces and powers UES1 1 a
2all |Ind=x rules with negative Indces UEDs 1 [i
2b | Ind=x rules with positive Indcas uz3s 2 [
33 |Prime factor decomposttion u7aa 2 0
3b | Finging the HCF and LCM using prime factor decomposEon usa 2 7]
23 | Cabculating the mean el 3 [
&b | Calculating the mean ST 1 a
5 |Consiucting perpendicUiar DIs2ctos and (Ines a5 ] 7]
£ |Angies In tlangles, Consiucting and solving equations UE2E, USag 4 a
7 |Constructing and soiving SqUENons, Soiving direct proporon waord probiems Usag, UT21 5 0
£ |Finging original valuss In percantage cakculabions 1285 2 0
33 | Ploting linear real-Ie graphs uEs2 2 [
anl | Finging equations of Inear reaHe oraphs uBe2 1 [
Al |Finging equations of Ingar reaHe graphs UBE2 1 7
10 |Finding the clrcumierence of circies, Finding the area of circies UE34, USS0 3 7]
113 | Crawing Do pIotE, INteTpreting Do piots: LTS, UB37 3 a
1ib | Intempr=ting oo piots BT 2 a
12 |Equations of parallel and perpendlcular Ines UESS 3 [
12 |Finding the surface area and volume of slmilar shapes uiia 3 [
14 [Indices of the form a'b, Index rules wih negative ndices U772, UEg 3 o
15 |Estimating gradents of non-Inear graphs using tangents UEDD 3 D
163 | Substituing Into Herathve formailae [ITET] 3 [
1Eb | Substituding Into Herathve fonmailae [ITEY] 1 0
173 | Factodsing quadratic expressions of the fom ac+bx+o UESS 2 a
17b | Soiving quadratic Inequaltties [IEEE] 2 0
18 |Tree dagrams for Indepandent events ] ] 1]
153 | Graphs of Figonoemednc functions u4sa 2 a
18b | Graphs of Tigonomednic functions, Transiating graphs U450, US3E 1 0
20 |The cosine rule, Using the exact values of ingonometnc ratios Usa1, U319 4 D
21a |Eguations of circles and tangents UsE7 2 0
2ib | Soiving simultanecus equations Invoiving quadratics graphically LETS 3 D
22 | Position-bo-term nies Tor gecmedic sequences, Rationallsing denominatons US5E, Uzat ] 7]
a2 a

PAPER 3

0 Topic Sparx Code Max | Actual
13 |Using standard form whth positve Indiczs U3z 1 0
b |Using standard form with negative Indicae [IEEN] 1 i
2 |Expecied resulis Trom repeated expesiments UiEs 2 0
3a |Finding averages from grouped data LBTT 3 a0
30 |FINMIng averages from grouped data UETT 1 0
23 |Reading ard drawing Inequalities on rumiser lines usm 2 0
&b | Solving singie Inequailbies u7Es 2 i
& |Finding the lowest commen muttiple [LOM) uTE 3 0
£ |Solving Inverss proportion word problems u3s7 2 0
7 |Calculating with spead ] 3 0
B |Calculating with pressure, Finging the suface area of cubes and cubokds USZT, UDeg 3 0
& |Finding equations of siralght Ine graphs U35 3 0
10 |Changing e subjects of formaias == 3 [
11 |Drawing and interprefing scale dlagrams, Convedtng unfis of area UZ5T, UZ4E 3 0
12 |Finging the area of saciors IELE] 2 [
13a |Interpreting cumiklative frequency graphs UEd2 2 0
130 |Intempreting cumulatve fraquency Qraphs UE42 1 a0
13¢  |Interprating cumiulatve frequency graphs UEL2 2 0
13d | Companing populations using box plots and cumulatlve frequency grapns 5 1 [
14 |Position-to-term nuies for quadratic sequences 205 2 0
15 |Finding uriknown sldes In Smilar shapes LETE ] I
16 | Using the product rule for counting 363 3 0
17al |Compieting the sguare u3a7 2 0
173l |Finging the tuming paint of a quadratic graph by completing the square UTES 1 [
17b | Solving quadratic equations w=ing the quadratic formula LIEES 3 i
17¢ _|Factodsing fo solve guadratic equations of the fom 2 +ba+o=0 == 1 0
1Ea |Enlargement by a positive or negative scale factor ITET] 2 il
160 | Comisining fransfomatons UTES 1 [
1% |Finding the voiume of composiis shapes [IT=XE] 4 0
20a |Trangating graphs [T 1 0
206 |Transforming graphs L4ss 2 0
21 | Mixed protlems: Cindle theorems LIEDS 4 0
22 |FAnding bounds for calculRions uss7 4 i
23 |Factorising io soive quadratic equations, Writing and simplifying ratics USsD, UsaT 4 0
24 |Trigonemesry and Pythagoras' thaprem In 30, Sharng amounts In 3 given ratio LHTD, LS4, USTT 4 0
0
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Year 11 PPE 1 Maths Higher PLC - October 2024

PAPER 2

0 Topic Sparx Code Max | BActual
1a |Expanding sngle brackets uira 2 [u]
ib  |Faciorisng Imo one bracket U3ES 2 o
1z | Changing e subjects of fomuiae LI5S 2 o
2 |Firding the percemage an amount Nas been changed by U273 4 0
3 |Compound Inberast calculations 332 2 o
4 | Solving equalions with the unknown on both sides UETD 3 o]
5 |Sharng amounts In 3 gven raso, Changing ratios U577, LIBES 4 ]
=] {:H-:t.l.a'tIE bear _ I..I1II-'_ 2 o
7 |Finding the volume of cylinders, Calculating with rates U915, U256 4 1]
& |Finding emor Inlervais UEST 2 [u]
o9 |Expanging tripie bracksts UG0S 3 ]
i0a |Tree dlagrams for dependent events uiza 2 o
100 | Tre Gl3grams for dapentent Svenis Uiz 3 0
11 | Graphs of direct and INWerss proporson L1233 2 0
12 | Calculating midpoints, Lsing Pymagoras’ fheonaem in 20 U833, UBES 3 o
13 | Converting recurming decimals 1o fractions (s 3 o
14 | Construsting direct and Inv erse proportion equations LkSD7, L 36 5 1]
153 | Intespreting Niscgrams UZE3 1 1
150 | Dramdng histograms with unegual class widihs UE14 2 [
15¢ |Calocuiating averages om histograms U267 3 ]
16 |The sine rule, The area nile, Angles on paraliel ines L1952, LIES2, LUE2S 4 o
17a |Finding approximate soiUtions 10 equations LUsing Ikeration U163 2 0
170 | Finding approsimate sciutions i equations using Iheration U163 1 1]
17 |Finding approximate soiutions fo equations using lkeration U165 3 o
18 | Soiving QeomETic probiams Usng wactons u7Et 4 ¥
193 SLI::HJ‘I:III:IE Into compaosite funclions L;I-IEE 2 o
190 |Finding Imverse funcions LIoos 2 1]
20 |Adding algebralc fractions, Dividing algetralc fractions LISES, LK3ad 4 [
21 |Conditional probabilldes from Wenn diagrams [2ie=] 2 o
a0 0

SLMOCESSES - These are topics | did well on aind that | am confident
1]

z]

3]

with.

TESTING - This is wihen | will show that | have
secured this knowledge.

1)

z)

3

(WOODLANDS
SLHOUL

THERAPY - Try this guestion to secure your bnowledge

DIAGNOSIS - This is the knowledge | need to secure or boost my grade:

Total

Grade
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